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	Bringing lessons to life



It is not always easy to capture the imagination of teenage students, but by embracing the communicative potential of each lesson, we can strive to make our lessons both more interactive and more personal. In this session we will consider the ways in which the materials and technology at our disposal can be used to unlock our students’ imagination and creativity.  We will see how narrative, speculation and anecdote can enhance the way language is used in our lessons – especially if we are able to use a combination of texts, images and videos to provide input. With so many options available to use, we will be looking at some practical tips for getting the most out of our materials – as well as establishing some common-sense guidelines about using technology effectively.
A riddle (with TPR)
Full text:

Mr Cook is standing outside.  He’s talking about his favourite thing to eat inside. 

“You can find it outside - but you can’t eat it if you don’t take it inside and cook it. First you throw away the outside and cook the inside. Then you eat the outside and throw away the inside. Then, when you’re feeling nice and full inside, you can go outside and read the newspaper.” 

What did Mr Cook eat? 
(Answer: corn on the cob)
Reading

[image: image1.emf]- Anticipating content: 

arousing interest through prediction

- Truncated texts (cut off the L and R sides): 

developing skimming skills

- Show me the evidence! 

(Underline the relevant info): developing scanning skills

- Extension: making it memorable

Describing pictures: Hi, I’m Anna!
[image: image2.png]Based on this picture, write a 200-word text.
Choose from the following options:

* areview

+ afor-and-against essay

+ aletter of application

* aletter of complaint

« amarketing leaflet



Basis of the activity:

Stage an incident involving a stranger who suddenly enters and then leaves the classroom. get students to provide (in speech and in writing) a description of the perpetrator.

Conclusions:

- Attempting to recall something that is no longer there is more challenging – and also more enjoyable – than describing something right in front of you;

- Eyewitness reports are extremely unreliable!  
Topic-based monologues
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- Generating ideas: visual organizers

- Extending answers: linking sentences

- Generalise: My grandmother always says (
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Twin-Steer Car

A series of ideas based on a drawing of a car with two steering wheels. The drawing was done by a bored student; I subsequently worked out how to use it as input material for lessons with other groups.  
Writing tasks for students
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In the session I showed you some of the students’ work. 

Dictation activities
Extracts taken from the work done by the students can also form the  basis of texts for dictation activities. 
We tried out the following:

- Gapped dictation
Dictate the text with two or three blanks (lexical items). Students supply an appropriate word. Compare and review the suggestions as well as checking the overall accuracy 
- Split dictation
Divide the class into two groups, A and B. Dictate the text. Each group transcribes alternate sentences, leaving each with a differently gapped text. Pair the students up A and B for subsequent paired dictation.
- Dictogloss
Read the selected text out twice in succession, making sure students have only enough time to make notes rather than to transcribe. Working in small groups, get them to attempt to recreate the original text on the basis if their notes.  
Common-sense guidelines for using technology (Based on personal experience)
- Tools for the job
Begin with the job that needs doing. Then think about what tools you need. Too often we are tempted to use technology because we can, rather than because it is the mostappropriate way.

- Time and timing
How long do I want to do this for? Which part of the lesson? What comes before and after? Unless its use is carefully planned and sequenced, technology has a tendency to hijack my lessons.

- Focus and interaction

What happens to the students’ focus? What kind of ‘interaction’ are we getting?
 ‘A teacher that *can* be replaced by a machine – *should* be’  Arthur C Clarke 
Sugata Mitra – The child-driven education
Look for this short TED talk on YouTube by the man behind – among other things - the remarkable ‘hole in the wall’ experiments with computers in poor villages in India.
The power of working together

- Four students collaborating on one PC learn much more effectively than students given a PC each to work on
The ’method of grandmother’

- Stand behind them as they work and admire them all the time
It's easy to give people comprehensible input that's not interesting - that's school. It's easy to give people interesting input that's not comprehensible - that's the outside world. A teacher's job is to make it both. 

- Stephen Krashen
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